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| ABSTRACT |
SURVEY OF SCHOOL COUNSELOR ATTITUDES REGARDING
ANIMAL-ASSISTED INTERVENTIONS
. by »
Sara Morrow

University of New Hampshire, May 2009

Though animal-assisted interventions (AAl) have been used in many

‘ inétitutional sett'ings,‘ there is little évidence qf AAl usé in public schools. Thfs '

study‘ éxamined attitudes of school counselors regarding the incorporation of AAl -

into fheir practice. . | |
| The Pet Attitude Scale Modified (PAS-M) Was_ used to measure attitudes

towérds animals and was ‘incorporated into an online survey conta‘ining items

»ad‘dressing knowledge, interest, and pérception of benefits énd'challenges '

‘associated with AAI A sample of 220 publié schdol counselors ‘completed the

v ,onli’ne sur\}ey; Most considered themselves knowledvgeabl_eabout AAIv(73%),

~ approximately havlf were interested in uSihg AAI (56%), “reducing stress and

anxiety” and “allergies” were the most frequently identified benefit and Challehge

(86% and 84%, réspectively). Positive attifudes towards animals'Were éssociated

with an interest in utilizing AAI.

vii



CHAPTERI

“INTRODUCTION
Jane was withdrawn, depressed, and virtually unreachable by the adults |

- ~and peers who were tryingto help her. That is when Niki carne along. Niki vwas a

S four-legged ball of unconditional love. Through her relationship with her canine

' companion Jane’s conﬁdenoeand self-esteem grew to the ‘vaint where shevwas ',
able to reconnect wrth carlng fr|ends and adults. |
- Savannah had been abused at a young age and now, in her teen years
was very dlstrustful of and host|Ie towards aduIts Talklng to someone about her
: problems was not somethlng that came easrly to Savannah In the bam
however, her tough shell meIted away as she brushed the Iarge horses. TaIk|ng )
came easrly as she rode them around the ring. . |
Purgose
Anlmal-asslsted |ntervent|ons (AAI) have been usedin a number of
|nst|tut|onal settlngs (e. g Barker & Dawson 1998 Beck & Katcher 1996; Arkow
2004) but little has been wr|tten about the mcorporatron of AAI ifto the specific
institution of p’ublic schools. -
‘The purpose of this study was to assess oublic school counselors’

knowledge 'of attitudes towards, and interest' in incorporating AAl into their "

: ‘practrce This researcher aIso sought to |dent|fy the salience of potentlal benef ts

/

and chaIIenges of AAI as determlned by schooI counselors



- This study contributed to th‘e Aﬁeld'by facilitating the process of integrating |
animals intovschv00l counseling and prom‘oting-aWareness of AAI asa counseling '
in‘tervention. Having a better un.derstandi'ng of what counselors perceiv‘e as
-challenges to thebrocesswill help aspiring practitioners create an
implementationplanthat addresses those challenges and promotes the identified =
benefits. | | - ‘_ |
e Research Q uestions énd Hypotheses
This study examines the following questions and hypotheses:

e How much do school counselors kn\ow‘abo'ut‘AAl? i

| o It"wasvhyoothesize’d vthat tew counselors wouldConsider ‘,
S the,mselves knowledgeable regarding the ,use of AAL. |

. | ‘A’re 'school counselorsi interested in using AAI?

BRERS ; It Washybotnesiied t.het et least half of respondents would o
" be interested.in using AAL ’ |

* What do school counselors perceive to be the most salient' beneﬁts .

and challenges of ivmplementing AAI invschool counsel'ing?

o 'l'his. res‘eiarche‘r‘ hYpo_thesi;ed tne most salient beneﬁt iNould '
be an impro\)ement in soci’el skills and the most salient
challenge would be support from administration,.

. Is there a,relationship between positivevat‘titudes toWards enimals

and an interest in utilizing AAI?



o This researoher hypothesized counselors who are interested
in using AAI will haveva more positive attitude towards
animals. | |

Backgrotmd and Rationale
Much has been written about the use of AAI in institutional settings (Arkow :
2004, Barker & Dawson, 1998, Beck & Katcher 1996 Walsh & Mertln 1994)
rThere is little evrdence regarding the integratron of AAl into the specrt’ ic rnstitution
of public school. There are programs that |ncorporate AAl by way of field trips or |
visiting professionals (Katcher & Teumer, 2006; Katcher & Wilkins, 2000) but few

' professionals have written about the therapeutic use of animals in school _

“ - counseling practice (Nebbe 1991).

Abd|II and Juppe (1997) describe s|x types of AAI full-time resident pets
(pets that live at the |nst|tut|on); full-time visiting pets (pets that are broughtin |
daily by a staff member); periOdic pet"visitation; animal contact from outside trips
(such as.zoos or farms)' animal contact in.the natural environment (such as
, watching a bird feeder); and pIush animals.

Many types of animals are used in AAl. They range in size from hamsters ‘
to horses and everythlng in between The Delta Society, a Ieadlng AAl
organization, has a program called Pet Partners that trains people and -evaluates
and registers human/animal.teams to conduct AAi. Registered animals include
dogs, cats, rabbits, goats_, miniature pigs, and birds (Delta Society, 2008). AAI

has been used in hospitals, correctional facilities, hospice programs, nursing



homes, psychiatric facilities, residential treatment facilities, and schools (Delta
 Society, 2008).
There is a wealth of anecdotal data that descrlbe the benefits of AAI
(Nebbe, 1991; Wells, 2004; King; 1998; Fine, 2006). In addition to anecdotal
| data, researCh shows AAIl having positive outcomes in regard to the development
of interpersonal skills,(Kogan, Granger, Fitchett‘,,HeImer, & Young, 1999; Mallon,
| ‘1994)‘. Anima_ls have been correlated with increases,inoverall health by reducing
- anxiety (Barker& Dawson, 1998), e}nhancing’ self-esteem (Walsh & Mertin, |
1}994)‘, reducing:blood pressure (Cusack & Smith, 1984)1, and living longer (Beck
& Katcher, 1996). | |
| Some descrrbe the effectrveness of AAl in reIatlon to the blOphI|Ia
| hypothesls (Melson & Fine, 2006) an_d somal support theory (MchchoIas &
Collis, 2008). According to the biophilia hypothesis, humans have a gen'etic
) pred|sp03|t|on to attend to and be attracted by other living things. In other words,
: AAI works because humans are naturaIIy drawn to an|maIs MchchoIas and
Collis (2006) eXamine the concept of social support as a major factor in the
success of AAl. In other words, AAl works because animals have a supportive
function. | ‘ | - |
| ‘The ﬁeld of AAl |s oroWing. The. Delta Society provides Pet Partner
certiﬁcation in nearly all fifty states as well as Italy, Canada, and the Netherlands.
Institutions like the University of Pennsylvania, Purdue University, and the
Un|verS|ty of Callfornla at Berkley have research centers dedrcated to

understandlng the reIatlonshlp between humans and animals. Dr. Aubrey Fine



‘ ‘published the first textbook en AAI in 2000. In 2004, Phil Arkow released the
ninth edition of his bibliography on AAl. This bibliogtaphy referenees hundreds of
articles related to AAIl. The Delta Society has published a number of resource

’gu‘ides to assist those who wish "to incorporate animals into a variety of settings, v,
ihcluding schools. This researcher believes the data gathered through this study
helps to promote awareness of and interest in AAI. |

Deflmtlon of Terms ns and ConceLts

o One challenge in researching the therapeutlc use of anlmals is the vanety
. of terms used to describe the same or similar phenomenon Terms include:

' animal-assisted therapy, animal-assisted actiVities,, pet therapy,’ pet |
psyc.llnothehtaby, p'et-fac‘ilita‘ted therapy,' pet-factlitated ‘psychotherapy,‘ fout-fOoted
therapy, animal—fécilitated courtSelirig, eempanien-animal therapy, and ee- |
o therapy"with' an animal»_v(LaJoie,» 2003, as cited in Kruyger'& Serpell, 2006,‘ p.22). |

In addition, there are numerous terms speciﬁc te the the_rapeutic use of ‘hOrvses.‘ |

This study used the terfn anima'l-eSSiSted intervention (AAI) to refer to all
types of activities that incorporate arvliirvnals to promote positive outcomes.
| . Methodology
Online self-report stjr\}eys were distributed to public school counselots :
| tisted in the 2008-2009 New H‘ar'r_ip'shtr'e' School Ceunselet Association directory.

_Su}rveys included items developed by this researcher as well as items from the

Pet Attitude Scale — Modified (PAS-M) (Templer, Saltet, Dickey, Baldwin, &

Veleber, 1981; Munsell, Canﬁeld, Terhpler, Tangan, & A/'rikawa, 2604). A detaited

~ discussion of methodology is included in Chapter 3.



Basm Assumptlon

The researcher assumed that seIf-report is a valid source of |nformat|on It
was assumed that c_ounselor survey responses were truthful andaccurately
.}reﬂected their knowledge of AAIY and attitudes towards animals.v
| | Scope and Locale
This study'utilized a sample of 220 school Cdunselors in New Hampshire;‘
Pub’ltc sehpols with ‘gradev_teVels kindergarten through 12 were irncluded. :
) Research was conduc‘tedvduring ‘the FaII 2008 to Spring 2009 academtc year. |
-Potential |imitatidns of this study includeselection bias. Particip‘an‘ts were
| . self-selected whlch may have created a b|as in the sample populatlon Self-
},selectlon may lead toa sampIe populatlon of |nd|V|duaIs who feeI strongly about :
AAL o
| : Another potentia'l Iimitation hasj to do with t.hevuse of technelqu to v_ -
‘administer the: sUrvey. UtiIizi‘ng an online survey mayresult in a bias towards
coUnselors in more affluent schools.‘ N,dt every school c‘ounselor uSes email and
not every scvhooli district can ar’ford computers for each CO’un}seI‘or. Also, some
cdunselors may lack computer competency and therefore be unable to access an
onllne survey | |
Flnally, the sample populatlon represents a smaII fraction of school
counselors. In order for results to be generallzed, a Iarger and more drverse

sample population should be u_sed.vv o



- This researcher sought'to generate knowledge regarding the attitudes of
schoolVCQunselors in relation to AAL. This 'study also generates knowledge
}regarding the relationship between attitudes towards animals andinterest'in' |
utilizing AAlin professional practice. | |

Knowledge generated by this research helps aspiring practitioners
-deveiop programs rnformed by the most salrent benef ts and challenges of AAl as
: rdentrf ed by schooI counselors. This research aIso promotes awareness of AAl
as a therapeutrc tool. |
| | . Summary -

Animal-assisted interventions (AAI) incIude all types of activities that
|ncorporate anrmals to promote positive outcomes There is much evrdence to
support the use s of AAI in institutional settlngs but little has been wrrtten about -

| AAI in the rnstrtutron of schools and specrﬂcally in school counseling practrce.
o 'ihe purpOse of this study was to assess school counselor attitudes _toWard and
interest |n the incorporation of AAl into school counseling practice.‘ The‘fol'lov'ving
'chapters describe background research of AAl, survey o‘utcomes, and a | -

- discussion of those outcomes.



‘CHAPTER I

" REVIEW OF LITERATUR‘E

This literature ret/iewvincludes, data about the benefits and chal\l}enges of
'implementing‘ an AAl program. These data were used in the creation of the online o
strrvey. Dat‘a.‘from this .Iiterature review Were also used in the introduction and |
| Yinformedconsent sectionsin order to increase oounselor awareness' of AAI’

Many researchers descrlbe the use of AAI wrth school aged ch|Idren in
settlngs outsrde of the typrcal publrc school envrronment (Arkow 2004 Barker &
“ ‘Dawson 1998; Beck & Katcher 1996; WaIsh & Mertin, 1994) There are fewer
researchers who describe the use of AAl in schooI counsellng practrce (Nebbe
'/ 1991) ; |

This review of Ilterature is. organlzed by the following categorres types of _
AAI benef ts of AAI, theor|es regard|ng the effectlveness of AAl, and logistics of

AAI |mpIementatron

Tyges of Animal Assisted Interventrons

Var|ous forms of AAl have been used in hosp|taIs correctlonal faC|I|t|es
hosprce programs, nursing homes, psychratr_lc facﬂrtres, resrdentlal treatment .
fa‘oilities, and schools} (Delta Society, 2008) Many types of animals areusedin
AAI. These animals include dogs, ‘cats‘,' rabbits, goats, miniature pigs, and birds
| (Delta .Socviety, 2008). The term poc'ket p‘et is used to describe smaII animals

such as hamsters, gerbils, and mice (Morrison; 2007).



Animals used for AAl may be full-time residents in a facility or fuII-'or part-
- time visitors. Animal contact may also come from outside trips, such as zoos or
vfarms,, or the natural environment, such as watohing a bird feeder (Abdill and .
Juppe, 1997). | |
| Benefits of Animal Assisted Interventions -
Chandler (2005) enco'urages the Use of AAl with ‘ciients who may be
“discouraged, unmotivated, resistant, or defiant or who 'have poor self-insight,
deficits in social sk}ivIIs, or barriersv to d’eveioping relationships” (p.13). For some -
counselors, this may describe the majority of their CIie\nt popuiation. |
”Chandler notes that profes:sionals who ohoose to ‘utilize and promote AAI
may facevresistan}ce and criticism' from thei.r peers because AAI is a relatively
new treatment modality and th'ere is not an abunda'nce of empirical evidenoe.to
“support its efﬁcacy.'Nonetheless, Chandier encourages professionals to become
involved in the field. |
Benefits of AAI fallinto the"categories of stress and anxiety reduction,
jsocial skills and be'haVior,fand'en'hanced"selffimage. ‘Other benefits are

described below::

Stress and Anxietv Reduction

Barker and Dawson (1998)7 examined the efficacy of AAI in reducing
anxiety for psychiatric patients. They used a pre- and post-treatment crossover
- study design to compare AAl with traditional therapeutic recreation sessions.
Anxiety was measured u‘sing the state scale of the State-Trait Anxiety Inventory.

The researchers found statistically significant reductions in anxiety scores after



AAl for patients with a variety of psychiatric diagnoses, while traditional
therapeutic recreation was associated with reduced levels only for patients with
mood disorders. | |
The results of this study are intriguing, though one may note tne d
- Hawthorne effect as a potential methodologicalerror. Perhaps the patients
‘ responded well because of the novelty of the treatrnent, not because of the
. inherent value in the treatment itself. Regardless, this, study provides evidence
| thatAAI may contri}b_ute to_a_nxiety reduction. | _ |
Beck and Katcher (1996) studied the role of a tropical fish aquarium in
.reducing an)‘(iety} and discornfo'rt of adult patients awaiting dental surgery. They
found that watching _the ﬁs‘h was as effective as hypnosis in reducing anxiety. |
Friedmann (2000) studied the role of canine interaction in reducing blood
pressure in adults. The researcher dete‘rmined Whether'each participant had a
‘more positi\re' or}more negative attitude toward_ dogs, then measured‘ blood
pressure as the ‘participant read aloud in the presence of an unfamiliar dog.
Friedmann found that adults \v/vith more positive attitudes toward dogs
experienced significantly lower blood pressure when reading aloud in tne
‘. | presence of the dog. McNicholas and Collis (2006) also note that the benefits
one gains from AAI may beinﬂUenced by prior animal experienCe. Some people
may be better candidates for AAl thanvothers. |

Social Skills and Behavior

Levine and Bohn (1986, as cited in Nebbe, 1991) found that children

learned skills like patience and temper control through animal interaction. Nebbe

10



(1991) observes similar skill acquiSition in her work with elementary school
students. Kotrschal and Ortbeuer (2003) studied the behavioral effects of |
introducing a dog te an elementary school 'classroom.‘ They found the presence
of the dog to ‘positively stimulate social cohesio‘n among the children as |
’ aggres_'siveneSS and hyperaetivity decreased. They also found that the students
‘paid more attention to the teacher. | | |

i(atcher andWilkins (2000) documented the ‘a}ttention-getting and calming
| aspects of AAI‘ in their “‘c‘ompanionable' zoo" study. In this study, conduct
- disordered adolescent boys in a residential treatrrient center were randomly |
assigneci to either an O.utward Bound nature program or a zbo bregram 'whe‘re
.‘they }Iearned to care for a varietyl of animals. Over a six-month period, there was
| riot a single episode ét the‘ Z00 pregram v'\rh‘e're' a boy had to be’:physically» .
restrain}ed.' Baseline data indicated that the boys had previoi.isiy needed tobe
restrained at least 35 times over a six-month period. Boys in the Outward Bound
program did rtot experience a redi.lction in phys_ical res'traint incidences. The}z_oo .
experiment also showed ari increase in focused attention and calm behavier. :

Katcher and Teumer (2006) furthered the above study by including
teachers from the children’s schooi' in an AAI nature program. Participants were
public school children receiving specialeducati_ori services. The brogram was |
heldron' a werkihg farm and serv‘edA children in the surrounding SCheoI districts.
‘Students came to the farm one day a week for'a two-hour session. Students had
‘diagnoses such as autism, attention deficit hyperactivity disorder (ADHD) and

‘emotional disability (ED). Students had the choice to interact with animals like

11



cats, birds, rabbits, ferrets, rats, fish, pigs, and llamas. Before interacting with the
animal, the student had to‘fulﬁll requifements for-a “license” which involved
acquisition of skills and knowledgé specific to each anihal. The researchers
gathéred data_ about the students’ behavior over thé course of four years. They |
found a signiﬁcaantv difference in behaviors for placé (farm versus school) but not -
for tirhe. Essentially, the students exhibited a'number}of pdsitive ,behaViofal
- changes on the farm, but those changes did not generalize'to the school
envi'rOnmenf. The boys’ aggressiVe behavibré c}ontivnuevd_ to >be a proble’m in other
'envirbnnﬁénts like dorms and clasérobhs'. After s1x months, the classroom
, teachers started to s‘ee}a,vreductio‘n in aggreésive behaviors, but thé chahge wés
slow to genefalize from fhé 200 to other contexts. Kéfdher and Teumer (2006)
 conclude that animal inte,racﬁo’n ahd nature study provide an envirohmeht that
elicits more édaptiVe behavior than the traditional classroom environment. They
also‘ conclude that the environment'that includ‘es énimal in‘teract'ioh decreases
- the occurrénce of stﬁdents' disruptive behavior Whiie they are in that
environment.‘ | | |
Self-esteem | |
MacDonaId (2004) examined the effect of vequine-faCiIitafed therépy (a
form of AAl using horses) on élieht characteristics including se[f—esfeem, |
depression, locus of cdntrol, loneliness, empathy, and anresSfon. A'summary’of
émpirica_lfr\éééarch from five programs found no significant differences. This rﬁay

have been due to challenges with sample size. However, when taken separately,

12



‘two of the programs produced statistically significant results in self-esteem, locus

of control, and aggression.

Other _Beneﬁts , |
| Kruger, Trecntenberg, and Serpell (2004) report'key findings from a
eonference, workshop, end literature review that included a number of experts in |
the.ﬁelds‘o'f AAl and child and adolescent mental health. Included in tjhekey ,
findings is an indication that AAl may have a range of beneﬂts such as reducing
anxiety;fivm.proving rapport; enhancing attendance at} compliance with, and
retention in therapy; serving as a catalyst for learning, modeling positive social
behavior, and bolstering staff morale.
Bo,letering staff morale is highly v'alluablbe}as counseling is a field in which
professionals are encouraged to be mindful of self-care in erder to prevent
‘ burnout.‘ Integrating AAl may serve to fulfill this need while prdviding benefits to
clients as ‘weII. Kruger, Trachtenberg, and Serpell (2004) note that improving staff
morale may have a positive impact on the quality of client care.
Arkow‘ (2004) notes additional benefits that AAI can nave for an institution.
These benefits include improving treatment milieu, increasing public awareness
of the institution as AAl volunteers help expand community.outreach, and‘
enhancing security in institutions that choose to have residential animals such as
dogs.
| Mallon(1994) incorporated farm a‘nimals into therapeutic interactions with |
children with'ernotional, behevioral, and academic difﬁCuIties. Mallon reported

that the animals served to enhance the therapeutic alliance and help the children

13



to speak more openly. Children reported that _they could speak to the animals
without fear that what they said 'would- vbe repeated and that they visited the
animals to feel_better when they were sad or angry.

Fine (2006) describes how a therapeutic office can be aItered by the
presence of animals and other living things. In reference to the biophilia
hypothesis that people h'ai/e an afﬂnity towards living things, the introdu}ction of
- the natural world into the constructed environment of an office may. help people
to feel more at ease. It_ should be noted that biophilia does not view anin1ais as
superior to other elements of the natural WOrI'd --some people may feel a
stronger affinity towards p‘lants and others for animals, therefore including all of
these elements in the therapeutic m:iIieu may’ increase the comfort‘ of the client. s

Theories 'Regarding' }Efvfectiveness of Animal Assisted Interirentions ‘ B

Kreuger, Trachtenbergk, .and ‘Serpell (2004) describe the_effectiveness of
AAl in terms of the following ideas and concepts: animals as sooial facilitators,
an‘irnals as symbols and metaphors, animals as sources of social support, and
animals as learning instruments. | |

Gonski, Peacock; and Ruckert (1986, as Cited in Nebbe, 1991) empirically
demonstrate the role of animal as social facilitator. They conducted inte}rviews
with adolescent juvenile offenders in a residential facility. They had dogs present
at half of the 40 interviews. In ail of the interviews with the dog present, the
juvenile offenders responded with less hostility and increased ooenness as
evidenced by a significantly higher number of responses (280 compared to 40

~ without the dog present).
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~ Animals have long been as.sociated with rich mefaphor and symbolism.
’ChiIdren learn morals and values through story characters like Peter'R‘abbit, The
V Ugly Duckling, and Clifford the Big Red Dog. Kreuger, Trachtenberg,}and SerpeIIk
(2004) propose that animals areeffective vehicles for the projection e_f
unpleesant or uncomfortable thoughts and feelings. The substitution of animai '
eharacters for human ones faeilitates the discussion of emotionally-charged
topics and issues; Nebbe (1991)' notes how her studentsproject their feelings o
upon the animals she ineorpOrates into her school counseling practices. For
example, a student struggling with shyness said that ,the hamster felt scared
around new people. o |
| McNicholas and Collis (2006) res'earched t»he role ef animals as social

supports in order to descri‘be the efﬁcacy of AAI They conducted a Iongitudinai
study with subjects exneriencing spousel bereavement. Results of fheir study
' indicate that pet ownership previdedrelief from feelings of loneliness as well as
an outlet for emotions that may not.be easily expressed. The researchers
expanded their examination beyond pet ownership to include interactions with |
rherapy animals through AAI They nore how fherapy anihals often provide
indirect social support as fhey faeilitateseci’al contact with others. For example, a
resident in a,nursing nome who is receiving AAl may find otner residents
: attraeted to the .animalbl and therefore have an opportunity for human social
interactio'n.

'Allen, BIascovich; Tom‘aka, }and‘ KeISeyv (1991) ex‘amined't'he role of

human and animal companions in reducing physiological responses to stress in
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women. They found the pres’ence'of the dog fo'haVe a greater rﬁoderating effecf
than the human companion. Thé researchers »_postulate that the degree to which -
fthe"subjects felt evaluatéd by their companions influenced reactivity to stress.
This study speaks to the commonly articulated experience that animals act as
social suppbrts by providing nonjudgmental companionship. |
Melson and Finev‘(2006) discuss the biophilﬁia hypothesis, dr the idea thét " ,
people have én innate interest' in living th'ings and people evolved to respond to
animals as éhVironmentaI cues of safety or dangér. This hypothesis irﬁplies that
a calm and friendly animal may 'h_elp to convey the meséagé that the therapeutic
. settingis a éafe place. The calm-animal indicator rhay help‘ thé child t§ feel more
~ at ease. Melson and Fine describe animéls aé sli}pping’“under the radar of human
defense mechanisms” (p. 211). They speculate that the ‘chiId's defensive reaction
is less likely fo be aroused by a’rfanimal sﬁmulUs than a th‘man one and
therefore may help‘the,cliént to move bast defensiveness to access underlyfng .
issues.
Ih support of thevconcept_ of animals as instruments of learning,
| Fredrickson and DePrekel (20104) challenge the common expression that animals
provide uﬁconditional loVe,’ noting fhat.an animal’s response to people is
fnﬂuenced by non-vérbal cues such as eye contact, facial expréssion, tone of
voice, gestures, and intensity of emotional stafe. They refer to this prbcess as
cdntingent collaborative communication—positi\ie intéractioh is contingent on |
.communication between animal and human. Théy note that this is part of the wayv

that AAIl helps adolescents learn to s'elf-'regulaté. Through AAl, the adolescent
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has an opportunity to practice emotion‘al communication and self-regulation of
noh-verbal commu_nication cues. |

“Nebbe (1991) speculateé that part of the effectiveness of AAI comés from‘
kthe safe, acvcbepting,‘ affectiohate, honest, and consistent relationship between |
human and animal. Thése qualities help to fqlﬁll thé basic human neéd of feeling |
loved and worthwhile. Though the__evidence is anecdotal, Nébbe’s story‘ fs
_ echOéd throughout the AAI Iiterature._

| The effectiveness of AAI can be described in terms of Vaﬁous ‘roles of the
an'imglz ‘social facilitator, symbbl and meta..phovr, a source of social supvport, and a
|eérhing rlins'tr,ument.} D | . v |
| » | Log_ istics of lfnglementation |

-~ Abdill and Jupbe (1997) describe the'implementafion ofa number.‘bf AAl

programs. In 1990, they-distribdted a survey abouthAI programs at wdrkshops
and Co_h"v‘entidn\s.’ They receiVed-,2,1‘ co_mpleted s‘u‘rvey's from residential facilities
serving a rangé of avge and ability groups. The survey eXamihed reasons for
-implerﬁénting the program, how the pfogram was implemented, sources of
support,,prograrh' goals, program benefits, prdblems experiénced, what‘wom'd be
dohe differently, and a program summary. .

Program benefits include: response from cﬁents who are typic‘ally‘
confused of uninterested; increased verbalization; Ibve shown by clients who are
generally unable to express in other ways; calming effect on loud or angry -
clients: a sense of Userlnéss and 'self;esteem for cIients;' and Unconditidnal love

shown by animals. Challenges included ’animél upkeep, figuring out which clients
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were not interested or afraid of the animals, and maintaining the animal’s health
as mény of the animals infresiden_tial» centers were fed excessive amounts of
| freats_ L . o - .

Abdill and Ju‘ppe’s '(199'7) survey provides a framework for structUring a

survey to Ybe distributed to schopl courjselors and administrators in schools that
~currently inco'rporate‘ani‘mals, in therapéutic ways. The survéy also provides

o anebdotal data afound thé benefits and challenges of using AAl in an--institutional

setting.

Nebbe (1991) descfibeé ways to in_tegréte the ’human-animal bpnd into ‘thé
élementary schodl counseling curriculum. Shé notes that using animals helps to -
‘ -éstablish r_apport, build'}truvst,_b4och‘st Self-esteem, teach social skills, and promote -
an atmosphere of respect and caring. Nebbe integrates animalé_into her one-on-
one work in the office as »welI as into her classroom guidance presentations. -

}Ch‘andlér (2'(-)05)‘déscribes the_ process and béneﬁfs of estébliéhing a |
school—kbased prdgram for AAl. According to Chandler, the ﬂrsf stepistowritea
proposal that includes gbals, expected béneﬁts, éctivities_, credenfialing
Hrequirements, and potential risks and proposed methods for risk management. In
édditiqn to the pr_opOsaL a set of policies.and pro'Cedures should be developed.
Chandler suggests inc‘luding,items like procedures for informed consent,
proﬁedureé for keeping the work ehvifonment clean, animal handling prdCedures,
grodming code for animals, and ,appropriate’behavior code for human and animal
partici’pants. Chandler also suggésts rhaking ‘availa‘ble a video showing AAI in

action in order to increase knowledge and awareness in the school community.
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Chandler emphasizes the importance of engaging all relevant 'pérsonnel in
~-the process, ndtingthat failure to inform people may create road blocks for the
program aé some may ‘féel _cbhfu#ed .abo}utvit's pu}rp’ose or fear that it‘wiII create
more work for therh; | |

| Conclusidhs

AAI is used F}in,a}vav-r‘iety ofvs‘e'ttings with_ an array of client pobulations.

Béneﬂts incllude sfreés and anxiety reductibn; improved. social skills and |
behavior, enhahced Self-image, and improved therapeutic aI‘l‘iah'ce and milieu.
o ‘Th’e‘ effectiveness of AAl can be described in ferrhs of various‘rolle's‘ of the énimal: |
"‘social facilitator, #ymb_o‘l' aﬁd rhetaphor, a sOurce :of‘ social supporf, an‘dv a lea_rnihg
‘ins‘trumeht. When ifnpiernéhting an AAI program, one éhoﬁld con's’idver logistics '
such as ahimél upkeép and tfaining, proced‘ures for ‘accident-s or ihjuries, and

B éngagemerjt of all relevant personnel.
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'CHAPTERIIl

METHODOLOGYp
Th|s chapter descrlbes research deS|gn partrclpants instrumentation, and
| procedure used to gather data In order to assess attltudes toward and interest i in
| "lncorporatlng AAl in schooI counselrng, th|s researcher sent onI|ne surveys to
’_ school counselors throughout New Hampshlre
'Research Design
~This :quantitativestudy examlned' the attitvude_s of school counselors ln
| regard.s'to AAI inine self-report surveys were_used'to gatherdata. Self-report -
suvrveys are a valid approach because this researcher airned to gather data
regarding attitudes and'opinion's of participan'ts. The-on_line’format wasan
effective' approach as it allowed this _researcher to access.a_ Iarge population |n -
" an economical fashion. o
.Euﬂgngue
Partlclpants were school counselors worklng in New Hampshrre Usrng the ;
New Hampshlre School Counselor 2008-2009 Annual Dlrectory, the researcher
| created a contact ||st of nearly 800 pubI|c schooI counselors In order to minimize
‘ cost and increase response rates part|C|pants were contacted via emall
After one week the researcher recerved 220 completed surveys from a

range of elementary, mrddle and hrgh schooI counselors Because there are
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generally more school counselors at the high school IeveI it was expected that'a
larger proport|on of surveys wouId come from that demographlc
Instrumentatlon
o Data were gathered using a modified \rersion of the Pvet Attitude Scale
(PAS-M) (Templer, Salter, D‘ickey,} Baldwin, & Veleber, 1981; Munsell, Canfield,
’ Tempier, Tangan, & Arikawa, 2004) with permission_‘from _author”DonaId_ |
Tempier. In addvition, this researcher generated iterhs to address research
questions. Survey itemsthat reIate to specitic research questions are identiﬁed
‘ below in reIatlon to the question they address N |
| ~ How much do schooI counselors know about AAI?
‘0' Item 24: “| have not heard of ammal-assrsted ihteri/entions used as a
therapeutic toOIQ’f Rated on 'seVer:\epioivnt scale frorn"‘S‘trorieg Disagree"‘
to “Strongly Agree.” n B o
o  Iltem 25: “l am knowledgeable about the therapeutic uSe of anihtals.’i
Rated on ‘seven-poiht scale from “Strongly Disagree” _to “Strongly
. Agree.” | -' | |
o Item 26: “An‘imai interactioh isa valuable therapeutic tool.” Rated on ,
se\ren-.point scaie from “Strongly Disagree” to “‘Strongly Agree."
« Are school counselors interested in using AA?
o Item 23: “Please choose the statement that best describes you: | use
animal interactio.n in my practice as a school counseIor, [am ihterested

~ in using animal interaction in my practice as a school counselor, | am
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not interested in using animal interaction in my practice as a school

counselor.”

‘What do school counselors perceive to be the most salient benefits and

challenges of implementing AAl in school 'counse'ling?

o Item 27: “Please rank‘theée potential beheﬁts of ahimal interaction in
terms Qf their usefulnesé in your'wofk as‘éﬂ school counselor: Reduce
stfess and anxiety, improve social skills, 'decreasé diéruptiVe behavior,
irhbrové student*-_coqnselor rapr‘)ort,' increase self—estéem, improve staff

“morale.” 'Rated on seven-point scale from “EXtremely'UseIess" to |
“E)Etremely Useful.” Space provided }fo‘}r reépondents t’o"de,séfibé ;‘other' o

- 'pbténtial b-ene_ﬁvts.”v . | o |
ltem 28: “Pléasé rank these pote.r.iti'a‘l"cha'llénges of implemenfing'
| a,nimal-asSiéted interventions in terms of how difﬂcult théy would be t’o”
errcome in your WOfk ,settingf Support 'f_rdm adminiStratiOn, suppbrt :

, frbm‘Staﬁ, aylle'rgies', éare,of animal, legal issues;, c;ost.’f Rafed oh B
s‘even-pdfnt'scale from “Extremely Difficult” to “Extre-merEaSy.” Space> ,

,,p'r\ovided for respondents to describe “other potenﬁallbeneﬁts.”

Is there a rélationship between positive attit_udés towards animals and an |

interest in utilizing AAI?

o Item 23; “Please choose the statement that best describes you: | use

“animal interaction in my practice as a school counselor, | am interested

in using animal interaction in my practice.as a school counselor, | am
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‘not interested in using animai interaction in my practice as a school
~ counselor.” |
o . ltems 5 through 22 are the'18 items of the PAS-M (Appendix A) Thése_
items were s¢bied and. used to détérmine respondent’s attitude
towards animals. |

Suri)éys were administered using SuweyMohkey, a reputable onI_iné
| survey service found at wi/vw;sur\ieymonkey.com. ThOugh this tool is convenient
-~ and cost-effe;:tivé, it nia)i 'havé créated a bias in reépondents accordingtq
'comfort with technology. The researcher felt it Was \Ii(orth thé risk because thé |
conVeniencé of the tbol was likely respons_iblé for greater participation overall.
' The PAS-M is one of the few pUinshed scales with reliability infoimation .
(’Cronbach alpha of .93, ‘iWo-weék test;ieiést s‘tabilityv-of .92). It contains thiee
_subsi:ales: iove én‘d interaction, peis ih ihe hom}e‘, an_d joy of pet ownershipi
Because this researcher utilizéd thé PAS-IVi to gain a sénse of the respondent’s
' Qverall attitude towa‘rds animals, subséales were not used in this study. "
Paiticipants respond based on a sevén-point scale. Scorés are ca‘lculaté‘d by
summing aIIvresponses. A higher score indicates a more pbsitive attitude towards
pets. Clitfoff scores are not proi/ided to determine catégories of attitudes towards
pets‘(As this reseaicher Vd‘oes', many sfudies detéimihe level of positive attitude
towards pets by comparing PAS-M lscores of two or r}nore} groups (e.g., Al-Fayez,
Awadalla, Templer, & Arikawa, 2003). Screen shots of the ohline survey are

included (Appendix A.) Raw data are available by request.
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Procedure
An introductory email was sent to school counselors (Appendixv A.) The
email contained a brief introd'uction and a Iinkv'to the questionnaire. If they
accepted the invitation, participants were then taken‘ to an informed ‘consent page
before-beginning the actual survey. The survey was completed by clieking to
select responses, then proceeding to the next page. On the final pagé, )
participants were given information about the study and were provided with an
opportdnity to delete their vresponses,and not svubmit their surveys. Submitted
data were immediately adcessible to this researcher. After one week of data
cOlIecti‘en, the online survey was closed and .no further responses were accepted. |
Data were then downloaded from Survey_Monkey and translated to be used in
spss L . ,h | : - :
Data Analysis
| The data were examined for a variety themes and trends using descriptive
statistic functions of SPSS 17.0. Analyses are described below in relation to the
research q‘uestion addressed:} - | - |
| How much do school counselors know about‘AAl? The items related to
this guestien were “l am knowledgeabie about the therapeutic use of animals.”
“| have not heard df animal-assisted interVentiens used as a therapeutic tool.”
- This researcher ran frequeney ceunts. to determine the percentage of counselors
with a response of “Strongly Agree, Moderately Agree, or, Somewhat Agree”
versus counselors with a response of “Strongly Disagree, Moderately Disagree,

or Somewhat Disagree.”
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Are school counselors interested in using AAI? This researcher utilized the
“descriptive analytical tool of frequency counts to determine the ncmber of
participants who ider\tiﬂed with the statemente “l use AAI in my practice as a
“school ccunSeIor" and “| am interested 'in. using AAl in my practice as a school |
counselor” as compared to participants who identified with the statement “l am
| not interested in using AAl in my practice as a s'chooll counselor.”

What do school counselors perceive tc' be the most salient benefits and
challenges of implementing AAl in school counseling? This researcher, ran
frequency cocnts in order to determine which pctential beneﬂts and'challenges of
implementing AAI were most freqUentIy ranked as highly beneficial or hlighly .
| vchallenging. , - |

Is there a relationship between pocitive vat"titudes towards animals and an
‘interest in 'utilizing AAI? The relationship bet\)veen the respcndeht’s a_ttitudes |
towards ani/mals and interest in urilizing AAl was examined. First this researcher
had to determihe each reSpohdeht’s total PAS-M score. This was aﬁained by
’v summihgyi'terrls‘ 522 (Acpehdix A) That total sccre was then ccmpared to
reeponses from item 23 (Appendix A) usrng cross-tabulation. Because the

dependent variable was ordinal'and highly negatively skewed and the variances E
| were unequal, a non-parametric test, the Mann-Whitney U test was}performed_ to
compare AAl interest and PAS-M scores. | |

Ethical Considerations
The nature of this survey was such that risk of harm in any form is

minimal. This researcher gained approval from the UniVersity of New Hampshire
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Instifutio‘nal Review Board prior to conaucting réseéi‘bh (Appendix B). The
subject matter Was not controversial or,efnotionally'charged and ‘partici'pan'ts
were not required to ‘giye identifying information. The survey was conducted on% ] ,»
line vié the Web surveyvhosting vorganilzat‘ion ’SurveyMonkey, a secure 'servér with
Secure Socket Layer (SSL) protocol. . . “ |

| - | Summary

“This quantitative study examined the attitudes of school counselors in

. ) regafds to AAI. Data gath}ered from onlihe'self-’repo‘r.t ,,surveys v\)ere analyzed ) |
using;désc:riptive ahalyticél tools and the ndn'—parametric Mahn-Whitﬁéy U test; ,

The following chapter contains results of the afofementiéned analyses. B
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CHAPTER IV

RESULTS
| Results were calculated using SPSS 17.0. Data were‘downloaded from
| SuNeyMo'nkey then transIated for SPSS compatibility. Demographio data are
 reported. All other results are grouped by research questlon AA knowledge AAl-
V|nterest attitude toward anlmals (as determlned by PAS M scores) and .
., | peroelved beneﬁts vandchallenges. Anecdotal data are also |no|uded.
| - Dermograghiosb , |

The onIvine survey was completed by 220 school counselors Of those

- respondents 61% identif ed as female 38% male, and 1% d|d not |dent|fy

’ “ 'gender The most represented age group (34%) were those between the ages of
51-60 wh|Ie 26% were between 41-50, 24% between 31-40, 12% betweenv20—30,
and 4% were 61-70 years of age (TabIe 1) | o |

More respondents were school counselors at the h|gh schooI Ievel (37%,

“grades 9-12) than at the middle school Ievel (21% grades 6-8) or at the
'elementary Ievel (30%, grades K—5). Some counselors (11%) work with more .‘

" than one level (Table 2). A large maj’ority of resp‘ondentsv(81 %) own one or more

pets.
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Table 1

Age
e
61-70 , _ .19
“a 1
£ 51-60 oo L 475
by " -~ 1 L I.' L] I 1] L
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The most represented age range was between 51-60 years.

Table 2

Counselor Work Setting

Type of School

Multiple Schools
High (Grades 9-12)
Middle (Grades 6-8)

Elementary (Grades K-5) |

0 20

100

80

High school counselors represented 37% of the sample population.
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Knowledge of Animal Assisted Interventions

How much do school counselors know about AAI? This researcher
hypothesized that few counselors would consider themselves knowledgeable in
regards to AAl. Survey data do not support this hypothesis. Most respondents
(87%) had heard of AAl used as a therapeutic tool and most respondents (73%)
consider themselves knowledgeable in regards to the therapeutic use of animals
(Table 3)

Table 3

Counselor Knowledge of AAl

;45

- 158

0 20 40 60 80 100 120 140 160 180
N

The majority of respondents (73%) agreed on the item, “| am

knowledgeable about the therapeutic use of animals.
Interest in Utilizing Animal Assisted Interventions

Are school counselors interested in using AAI? This researcher
hypothesized at least half of respondents would be interested in using AAl.
Survey data support this hypothesis. A few respondents (6%) already utilize
animal assisted interactions in their practice as school counselors. Half of
respondents (50%) are interested in using AAl compared to 44% of respondents

who are not interested in using AAl (Table 4).
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Table 4

Counselor Interest in Using AAl

Disagree o ., 45

Response

1158

Agree | » '

0 20 40 60 80 100 120 140 160 180

More respondents (N=110) are interested in using AAl as compared to 97
who are not interested and 13 who already use AAl in their practice.

Nearly all respondents (92%) believe AAl is a valuable therapeutic tool

(Table 5).
Table 5
Value of AAIl as Therapeutic Tool
i ..
_ 6170 [ 19
51-60 75
S 4150 56
5 l sl e - - . Pove ol s W .
(4 ' -
@ 3140 .. Lo o .. .. .93
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2030 .. e 27
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N

No respondent disagreed to the item "Animal interaction is a valuable

therapeutic tool."
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Of the respondents using AAI or indicating an interest in using AAl, 34%
were counselors at the high school grade level, 23% were at the middle school
level and 43% were counselo.rs at the elementary school level (Table 6).

Table 6

AAl Interest by Work Setting

Not Interested BInterested
] - ] 45
£ Elementary @
g i
g !
° 5
s Middle
1™
K]
@
g ;:;;i 50
§ High R

N

The majority of respondents interested in using AAl work in an elementary
school setting.

Following the survey item regarding AAl interest, participants were given
open response space for comments (Appendix C).

Benefits and Challenges 6f Implementing Animal Assisted Intervention

What do school counselors perceive to be the most salient béneﬁts and
challenges of implementing AA/ in school counseling? This researcher
hypothesized that an improvement in social skills would be the most salient
benefit and support from administration would be the most salient challenge.

Survey data do not support these hypotheses.
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Respondents were asked to rank six potential benefits of AAl in terms of
the usefulness in their work as school counselors. In order of most to least
positive responses from counselors, they are: Reduce stress and anxiety,
increase self-esteem, improve student-counselor rapport, improve social skills,
decrease disruptive behavior, and improve staff morale. Of the respondents who
completed these items, 86% identified a reduction of stress and anxiety levels as
a benefit of AAIl that would be useful in their work as school counselors whereas
48% viewed an improvement in staff morale as useful in their work as school
counselors (Table 7).

Table 7

Counselor Usefulness Rating of AAI Benefits

8 Useful Not Useful

improve Staff Morale GV .

Decrease Disruptive Behavior '
Improve Social Skills g

improve Student-Counselor Rapport '

Increase Self-Esteemn g

Reduce Stress and Anxiety ko :

0O 20 40 60 80 100 120 140 160 180

Potential Benefits of AAl
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Counselors were asked to rank potential benefits of AAl on a. scale from
‘Extremely Useless” to “Extremely Useful.” Stress a‘nd anxiety reduction
, réceiVed ',the greatest hUmbef of_“vusefu'l” rafings from reSpondents. :
SeVeral (N = 41) participants idenfiﬁed additjdhal benefits which included:
| using d‘ogs, tovhelp students with reading, AAl can provide an external focus and
iallows stud'en:tsv to unload their deepest féelings, résponsibility, self-control,
f'mot'i‘vation,‘ bromote studerit-to-studént ihteraction, help with loss and griéving;'
se‘Ifécare, understanding emotions, and reducing anger. (Appen’dix D). -
Res’p,ondents rahked ‘si.)‘(-‘p'otential challenges of impleménting’}AAI in term’s
-of how difﬁc.ult théy would bé to overcome in their work settihgs'. Of the
respbnde‘nfé who Corﬁpleted these'iterfis, 84% ranked “allergies"'aédifﬁcult to
:ove}rcomye’ m iheir work séttihg. SeVenty-tWo. percént’ identiﬁ‘ed“suppdrt from =
N 'adﬁwinistration’; as'difﬁcult to overc0me, _68%ranked “legal issues” as-difﬁéult to
| vo‘vercdlm‘e, 62% idelntiﬁed‘ “cavvr‘e of an‘imal,”,56% identiﬁed “éosf,” ‘and‘55% |
identiﬁ.ed “éupport fme staﬂ”fas,difﬁ_cult‘t’o Vdver_c'ome in theif wérk settihg |

(Table 8).
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Table 8

Counselor Difficulty Rating of AAl Challenges

& Difficult to Overcome i Not Difficuit to Overcome

Support from Staff e
Cost L
Care of Animal
Legali Issues
Support from Administration " - ' :
Allergies

Potential Challenges of AAl

Counselors were asked to rate potential challenges on a scale of
“Extremely Easy to Overcome” to “Extremely Difficult to Overcome.” Allergies
received the highest number of “difficult to overcome” ratings among
respondents.

Several (N = 37) participants identified additional challenges including:
School board approval, appropriate match between animal needs and the
environment, community approval, fear of animals, émell, space, parental

support, and fear the animal would be an unwelcomed distraction (Appendix E).

34




Attitude toward Animals

Is there a relationship between positive attitudes towards animals and an
interest in utilizing AAI? This researcher hypothesized that counselors interested
in using AAI would have more positive attitudes towards animals than counselors
not interested in AAl. Survey data support this hypothesis. Because the
dependent variable was ordinal and highly negatively skewed and the variances
were unequal, Mann-Whitney U test was performed to compare AAl interest and
PAS-M scores. The 123 participants using and interested in using AAl have
significantly higher mean ranks (130.33) than. the 97 participants not interested in
using AAI (85.36), U = 3527, p=>.001, r=-.35 which is considered a medium
effect size (Cohen, 1988). In general, PAS-M scores were higher for participants

interested in using AAl than for participants not interested in using AAl (Table 9).

Table 9

PAS-M Score by Interest | AAIl .

s N Ot Interested  «==w» Interested

W

Ny
£

>

103
105
107
109 ¢
11
13
115
19 |

PAS-M Total Score

Respondents interested in using AAl scored higher on PAS-M than

respondents not interested in using AAI.
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There was no signiﬁcant difference among mean PAS-M scores of

‘ reSpondents in elententary, middle, orhigh school settings (102, 101, and 101‘, |

- respectively). The mean"PAS-l\_/‘_I scovre of respondents interested in utilizing AAL
105 while the mean PAS-M score of respondents not interested in utilizing AAI
Was 96. As predicted, higher P'AS-Mrscores -were associated with an interest in -

utilizing AAL.

Anecdotal Data

The onIinesurvey invited 'participants to oontaot the researcher with
‘questions‘ or oomments. Several parti‘c‘ipants took advantage of thiis invitation and
Ny the following anecdotal data we.re ‘gathered: :

| One.respondent said hev Was not a huge animai lover; but he had used his |

dogs in therapeutic settings and was amazed by the way h’is clients responded.
‘ ) "He was interested in pursuing doctoral researoh in the field of AAI.

One middle school counselor had been using AAI in her praCtice for’four
.r‘years. She had given a presentation to the superintendent about the benefits of
“AAL When she was denied the ﬁrst time, she went back and gathered more
j research and 'gained the support of an add-itional counselor in the vdistriyct. Herr
second attempt resulted in approval for AAl to be used throughout'the district,
- with stipulations inoluding training and certification for the animals, additiOnaI
insurance, permission slips, and an understanding that the animals will rnainly '

stay in the counselor’s office.

36



- Conclusions
Conclusions are reported accordlng to research questions and
| hypotheses
How much do school counselors know about AAI? Thisresearcher
: hypothesized that few counselors'vwould consider themselves l(nowledgeable
regarding the use of AAI. Survey data do not support this hypothesis. Most
}respondents (73%) consider themselves knowledgeable in regards to the
therapeutic use of animals |
Are school counselors |nterested in uslng 'AAI? This researcher
* hypothesized that at least half of respondents would be |nterested in usmg AAI. -
Survey data support this hypothes|s More than half of respondents use orare
~ interested in uslng AAI (56%)
H - What do school counseIors perceive to' be themOSt sali\ent benefits and'_'
* chaIIenges of |mpIement|ng AAI in school counseling'P Thls researcher
- hypothesized the most salient benef t wouId be an |mprovement in social skills "
‘and the most salient chaIIenge would be“suppo‘rt from administration. Survey‘ |
‘data do not support these hypoth'esevs.‘ ReSpOndents most frequently identified .‘ |
;Ld}écreasein stress and'anxiety”v as a‘useful beneficial (86%) and "allergieS” as
most difﬁcult to ove'rcome in their work environment(84%). ‘ |
Is there a relationship between positive’ attitudes towards anima‘ls and an
interest in‘uti_lizing AAl? This researcher hypothesized that counselors whovfare

interested in using AAI v'vivllhave a more ‘positive attitude towards animals. Survey
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data support this hypothesis. Respondents using or interested in using AAI
scored higher on the PAS-M than respondents not interested in using AAl.
The following chapter provides a discuséion of results and implications for

" practice. -
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CHAPTER4
" DISCUSSION

* Introduction

- There is much eyidencj:e' to s;up‘po'rt the use of AAI in institutional seﬁings, o

‘but_ little fhas b‘een written about AAl in the institution of schools and speCiﬁcaIIyﬂin
school CO'un‘seIing practice. The pufpose of this study wés,to assess school
counselor att‘itUdes.'-'toward and intefést'in the }inc.orpora‘tion of AAl into é}chool
v _'cdunseling pracfice. - | |
This rééearcher gafhered dat.a’ by distributing an online su'rvey,‘to public
school counselors in New Hvampshireﬂ. ‘Th'e folloWiné research (jues'tiovns were .
addressed: . . | FE
. | How much dovs_cho,ol counselors know about AAI?
+ Are school c'ounséioré interested in using AAI?
° What do school COuhselofs perceive to be the most salient benefits -
and Challenges of ‘implementing AA| in4 éc_hdoi counséling? »
* Istherea re[éﬁons_ﬁip betwe_er{ positive attitUdés tOwards animals and
an intefest in using 'AAI?
This study found most counseldr_s cohsidef themsélves knowledgéable
regarding AA| a‘hd more than half are using or are intereste.d in usihg AALL A
. r‘educ’tion in stress and anxiety Was most frquUev'ntI'y identiﬁed asa béneﬁt of AAI ‘

while allergies were most frequently identified as a difficult challenge to |
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overcome. Responden’ts using or interested in using AAl also had more positive
| attitudes towards animals. |
| | lnterpretation
Most counselors COnSidered themselves knowledgeable regarding the
 therapeutic use of vanimals. There is a wealth of aneCdotal data about AAl" .
(Nehbe, 199,1; Wells, 2004; King, 1998; Fine, 2006). These data are published in |
professional journals (Anthrozoos, Society and Animals, and Child and Youth
- Care Forum), textbooks (e.g., Fine, ‘2‘006), books}(King, 1998; Wells, 2004), and
yveb sites (Delta Society, 20085. Perhaps AAI has reached a point of familiarity in
. our society because _itv is dichssed in so many forms. In addition, it may be the
case that }allv'who, have experienced connections with animals feel they haVe an
intuitive lxnovyledge of the therapeUtic yalue of AAL | |
| Most school counselors see AAl as a useful therapeUtic tool (92%) and
more than half of respondents use or},are interested in using ‘AA'l (56%). The
discrepancy between value of AAl and interest in using AAl may _be explained .
, best by open response survey items where some counselors commented on how
little “therapeutic” work,actually happens in ,sch'ool counseling. They,are shorton
time and resources to fulﬁll their duties. For counselors in this position, AAI may
not be very useful in their work. If most of the counselor’s time is spent in
activities other than therapeUtic interactions yvith students, an animal may be a
‘large hassle with little benefit. |
For counselors interested_ in using AAl, they may benefit from knowing

they are not alone. It may be helpful for them to see how many other counselors
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are interested in incorporating this techriiq’ue into their practice. As one counselor
reported anecdotally, she found allies and that helped her to be sUccessfuI in
gaining admihistrative apbroval to tncdrporate AAI into her practice as a school
counselor.

‘A reduction in stress and anxiety was most frequently identified as a
useful b‘eneﬁtv of AAl in school counseling. This may be a reﬂecticn of the types of
challenges‘ students face v'in school these days. Perhaps more counselors are
seeing stressed and anxrous students than students struggling with things Ilke
:soclal skills. Th|s would not be surprlsrng given the pace expected from students
these days This researcher anecdotally observes that high school students are
engaged in multlple extracurrlcular actrvrtles wh|Ie trylng to maintain h|gh
'academic achievement. These standards maybe perceived a_s excessively high
and may Iead toa population of stressed and anxicus yo}ut’h.

'AIIergies were 'mcst freqtrently_ identified as a difficult chaIIengve to
overcdme |n terms of irnclementihg AAI ih school cotmseliing. Allergies may be
perceiyed this way because they are a -physical condition 'oyer which people have
little influence. There are many people in our society who do not own pets
because of allergies, however, it ‘is worth notihg that there are many
hypoallergenic anirnals that could be dsed in AAl such as fish and some types of
dogs and cats.

An interest in AAl was assocrated with a more positive attitude towards
ammals As stated earller it may be the case that people who have experlence

with animals have an |ntU|t|ve understanding of the therapeutic power of the
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human-animval_bond.' It also may be the case that people with mdre positive - |
attitudes t_owafds animals feel less challenged by fhe difficulties of AAI
~ implementation because they are rhoi'e familiar with the process of caring for an
~ animal. . | | |
Limitations
- This'stUdy is limited in that the samplepopulatioﬁ réprésé_nts a frva‘ct'ion of |
bubl‘i‘c schdol cqunséldrs irnva sméll, rather hqfnogeneous state. Resul}ts may \)ary
. W|th greater racial, ethnic, and sdcioeconomic diversity. It would be interesting to
‘see how CUIturéI values influence the perceivedvbénéﬁts of AAL | |
Sélf-séiection may also? have résUlted inr sample vbias. This rﬁay have -
 resulted ina 's”am'plev[v:)opUI'a’ti'on of counselors with strong feelings about AAI
father than a diverse population dfcc’)'uhse_io‘rS\'Nith Varyvving‘ degre_eS"Of feelings -
ébout AAL o | N .
| The use of,tech‘rjology to éather data méy have éxcluded participation .
~ from counselors in school districts without 'intér_net" access. It also may have
| caﬁsed codnsélbrs lacking in corhputer competéﬁcy skills tb be excluded from
participation. " ) |
| : nImgI‘ications and Recommendations for Action
The thihe survey was viewed by hund.r'eds"of public échbol counselors.
Some felt in:spired by thé topic and bontacted the researchér for further
‘uinforr’r‘lation. Others expressed disapprbval of incofpdréting animals into school
couhseling. Regardlesé of the opinioné, tHe ‘suv‘rv‘ey ins}piréd}a 'dialogue} and |

| brbUght aAttehtiovn‘td the topic. As one r'es'po'ndent said, “rr‘iaybe it will help more



school counselors and other therapists move forward with some pet therapy of
their own!” (A. Malette, persoﬁal c'ommunication, March 30, 2009).

Counselors interested in u'sirig'AAl may benefit from the knowledge that
there are many dthérs who share their interest. They may also benefit from -
‘k'no'wledg'e génerated regarding usefulhess and :challenges of AAl. If they know _
t‘hat allergies are most frequently identified as chaile’hgihg to overcome, they can
~create an fmplementation plan to address thaf challenge.

It is fecommended that counselors interested in vusing” AAI 6ombine |
vknowledge géthei'ed from-,this'réseairch with implementation resources such as

the one available from The Delta Society (2008).

_‘ Recommendatidns for Further Stu_d! ‘

Future research may fnclude alté'rnati\)e‘educational settings. Are there} |
| differencevs between public and p‘riv’ate school COUh_seIor’s perceptions of AAI?
How about boarding schools versus day prograrhs?

‘Another avenue of explo,ra.tion vre|artes to the role of the school counselor.
~ To what extent do counselors interact with students in a therapeutic context?
How does the level of therapeutic interaction differ among elementary, middle,
and high schools?vlt would be intérestihg to replicate this study with other school

personnel such as school social workers, school psychologists, student

Conclusion
Sdme school counselors réported therapeutic counseling was not a part of

their job. They don’t have time for it and greater value is placed on other
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outcomes expected from them. Perhaps the incorporation of animals into school
counseling would make space for much needed therapeutic elements: a feeling
of connection, recognition, and nonjudgmehtal support from énother living

creature.
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APPENDIX A

SURVEY

Online surveys were sent using SurveyMonkey. Screen shots of the entire -
- survey are included below, beginning with the introductory email: -

- To:
From:
Subject:

| [Email}

scy33@unh.edu

"Animals and School Counseling - Request for Part|C|pat|on in Brlef Survey

Dear New Hampshire School Counselor,

" My name is Sara Morrow and | am a graduate student in the Departmeht of

Education at the University of New Hampshire. The purpose of my research
is to .understand the perceived benefits and challenges of utlllzmg animal-
assisted interventions in school counseling.

: You are -asked to 'p_a'rticipate in an online survey.tha‘t-l anticipate will take no

more than ten minutes to complete. - Your participation will involve answering

~ survey questions that ask about your prior experience with animals and the

benefits and challenges you anticipate in regards to mcorporatmg animals

. into school counseling practices.

You may benefit from participation by gaining an awareness of a fype of

therapeutic intervention that you may potentlally incorporate into your
practlce asa school counselor.

All mformatlon received will be. conf dentlal Study results wul be reported in -
the researcher's Master's thesis anonymously and in aggregate form. ‘

Please click below to part|c|pate in the survey.
hitps://www.surveymonkey.com/s.aspx

~ Thank you for your time. -

Regards,

. Sara Morrow

Researcher: Sara Morrow , :
MA Candidate, Department of Educatlon
University of New Hampshire ’
603-801-8358

scy33@unh. edu

Faculty Advisor: David J. Hebert, Ph.D. .
Professor, Department of Education
University of New Hampshlre

603-862-

3736 ,

dj.hebert@unh.edu
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APPENDIX A (continued)

J T L T L T [ T i Y P

Dear Counselor,

My name is Sara Morow and | am a Master of Arts in Caunseling candidate with the Department of Education at
the University of NMew Hampshire. The purpose of my research is to understand the perceived benafits and
challenges of utilizing animal-assisted interventions in school counseling,

Animal-assisted infervention is defined as “any therapeutic intarvention that intentionally includes or Incorporates
animals as part of the tharapeutic procass or milieu.” {Kreuger, Trachienbarg, & Serpall, 2004}, Synonyms
includs: animal-assisted therapy, animal-assisted activities, pel therapy, pst psychotherapy. pet-facilitated
therapy, pet-facilitated psychotherapy, fourdooted therapy, animal-faciiitated counseling, companion-animal
therapy, and co-therapy with an animal (LaJois, 2003, as cited in Keuger & Sarpall, 2008, p. 22).

You are asked to participate in an online survey that | anticipate to require no more than ten minutes to complate.
Your participation will involve answering survey questions that ask about your prior axperience with animals and
the benetits and challenges you anticipate in regards to incorporating animals intg school counseling practices.

Your parficipation is banaficial in that you are gaining an awareness of a fype of intervenfion that you may
potentially incorporate into your therapeutic practice.

Study results will be reporied in my Master's thesis anonymously and in aggregate form.

H# you hava any questions conceming your rights as a participant in this research, contact the researcher (Sara
Morrow, scy33@unh.edu) or the University of New Hampshire institutional R&mw Board
{iulia.simpson@unh.adu).

Click the "next” bufton to indicate consent to participation and begin tha survey.

3.  work with students in (choose all that apply)
" Elemeantary Schaool {grades K-5)
™ Middle School (grades 6-8)
{" High School {grades 8-12)
4. | have one or more pets.
£ Yes
£ No
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APPENDIX A (continued)

— - BT S ——
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This sactlon pertains lo your attituds toward pets.

Please answer each of the following questions as honestly as vou can, in terms of how you feel right now. Dont
warry about how you think others might answer these guestions. There arent any right or wrong answers. All that
matters is that you express your true thoughts on the subject.

Please answer with ane of the following seven options for each question:
t - Strongly Disagree

2 - Moderately Disagres

3 - Slightly Disagros

4 - Unsurg

§ - Slightly Agres

6 - Moderately Agree

7 - Strongly Agrea

PR BTl S T SEh ORI ALY AL

5. | really like seeing pets enjoy their food. -
Strongly Moderataly . Slightly Unsure Shghtly Moderately Strongly
Disagree Disagree Disaqres Agree Aqree Agrog
Soloct ones: - - ’

6. My pet means more to me than any of my friends (or would if | had one).
Strongly Moderately  Slightly Unsure Slightly Modarataly
Disagree Disagres Disagree Aqree Agree Agros
Seiect ons: o - : - -

7. | would like to have a pet in my home.
Strongly Moderately  Slightly Unsure Shightly WModerately Strongly
Disagree Disagree Disagres Agree Agree Agree
Salcctone: r ‘ i r - - ~

8. Having pets is a waste of money.
Strongly Moderately  Shightly Unsure Slightly Moderately Strongly
D:saqree  Bisagroe  Oisagren Acreo Aqroe Aarpe
Select ohe. - " & o - s

9. House pets add happiness to my life (or would if { had one).
Strongly Moderately  Stightly Unsure  Shohtly  Moderately  Strongly

Disagree  Disagree  Disaagrae Aarce Agrae Acroa
£ - I = - :

Seiect one:

10. | feel that pets should always be kept outside.
Strongly Moderataly  Skghtly Unsurs Slightly Modarately Strongly
Disaqree  Disaqree  Disaqrec Agioe Aarce Aarce
Sewect ors: T r i < : -
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APPENDIX A (continued)
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Strongly Moderately  Slightly
sacree  Oisagroe  Disaqree
Saloct onn: ~ -~

to express {or would If | had one}.
Strongly Moderately - Slightly
Eisagree  Disagroe  Disaaree
Ssdect ons; < =~ v

Strongly Moderately  Slightly

Disaaree Disagree Disagres
Seioct ono: :
14. | like to feed animails out of my hand.

Strongly Moderately Skghtly
Disagree Disagree Disagreas

Seioct ong:
15. t love pets,
Strongly Moderately  Stightly
Dizagree Disagree Disagree
Selgct ong: -

Strongly Woderately  Shightly
Disagres Disagree Disagree
Salsct one: - . &

Unsure

Unsurs

Unsure
Unsure
Unsure

Unsgure

11. 1 spend time every day playing with my pet (or would if | had one),

Skghtly  Moderately Strongly

Agroo Agree Agroe

12. | have mastona!ly communicated with my pet and understood what it was trying

Skghtly Moderately Strongly

Aaree Agroe Agroe

13. The worid would be a better place if people would stop spending so much time
caring for their pets and started caring more for other human beings instead.

Shightly Moderately Strongly
Aqree Aarte Agroe

Shghtly Moderately  Strongly
Agree Agrae Agros

Shghtly Moderately Strongly
Agree Agres Agree

16. Animais belong in the wild or in zoos, but not in the home.

Slightly Moderately Strongly
Agree Agree Agres
" .

s 4
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APPENDIX A (continued)
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17. you keep pets In the house you can expect a ot of damage o furniture,
Btrangly Moderately  Slightly Stghtly Moderately Strongly

Disagree Disagree Disaagres Unsure Anree Agree Agree
Ssigct ona: s & - -
18. 1 like hiouse pets.
Strongly Moderately  Slightly Unsure Sfightly Moderately Strongly
: Disaqree Disagree Disagree Agres Agrae Agrea
Select ero: 3 - pe - -

19. Pets are fun but it's not worth the trouble of owning one.
‘Strongly Modarately  Shightly Unsure Blightly Moderately Strongly
Disagree Disagres Disagres Agree Aaree Agree
- Swlectone: o . 2 « r

20. | frequently tatk to my pets {or would if | had one).
Strongly Moderately  Slightly Unsure Shighty Moderately Strongly
Disagree Disagree Disagree Agres Agree Agree
Setect one: - c o -

21. 1 hate animals.
Strongly Moderately  Slighily Unsure Stightly Moderately Strongly
Disagree Disagree Disagree _ Agroe Agrec Agroe
_Sgiect ons: K3 L « & . i

22, You should treat your house pets with as much respect as you wouid a human
member of your family.

Strongly Modarately  Slightly
Disagrez Disagree  Diszareo

Slightly Moderately Sirongly

Unsure
Agree Aaree Agroc

Py

Salect one:
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APPENDIX A (continued)
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This section pertains 1o your altitude toward the therapeutic use of animals in schools.

Please answer each of the folluwing quastions as honestly as you can, in terms of haw you factright now, Dont
worry about how you think others might answer these questions. There arent any right or wrong answers. All that
matters is that you express your true thoughts on the subject.

AR TN AR AARE ST A 1))

fra s s A gt Em e wES E s as immmamr s owm mpap e timm amomgem s

no s

23. Please choose the statement that best describes you.
i {use animal interaction in my practice as a school counzelor.
£1 taminterested in using animal interaction in my practice as aschool counselor.

£ 1 am not interested in using animal interaction in my practice as a school counselor.
Commants

|
|

24. | have not heard of animal-agsisted interventions used as a therapeutic tool.
Strongly Moderately  Slightly Unsura Stightly Moderately Strongly
Disagree Disagree Disaares Agree Aqree Aarse

Sziectere f

25. | am knowledgeable about the therapeutic use of animals.
Strongly Moderately  Slightly Un Stghtly Moderately Strongly
gl . : SUre .
Disaarce Disagroe  Disaaroe Aorec Aqree Agree
Select one: < " :

28. Animal interaction is a valuable therapeutic tool.
Strongly Moderately Slighty ., Shghtly Moderately Strongly
Disaurce Cisagrez  Disagroe Agrece Agrez Agroce
Setoct ore: & * ¢ ~
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APPENDIX A (continued)
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27. Please rank these potential benefits of animal interaction In terms of their
usefulness in your work as a school counselor.
Extremely Moderately  Slightly Unsure Skightly WModerately Extramely

Useiess Usoless  Useless Usotul Useful Usa'ul
Reducae Stress and : - ” s - :
Anxioty
improve Social Skills o e i £ & Tl &
Docreace Dissuztive - . - :
_Bohavior o o
Improve Student- & tad € s & & i
Counselor Rapoort
increase Soil-Estaom & &

improve Staff Morale - 'S £ £ © ¢ ¢
Other Polential Benefits (please specity) =~

28. Please rank these polential challenges of implementing animal-assisied
Interventions in terms of how ditficuit they would be fo overcome in your work
setting.

Extremely Moderately Sﬁghtly Unsure Skghtly Moderately Extremely

Dﬂfiwﬂ Dﬂﬁcu!t 1t Easv Easv Easy

Supoort from : ‘ -
Administration

Support from Statf e & & ¢ & r *
Allergies - 3 . : -
Care of Animal & I ~ e & - -
Logat Issues s < - s 'S # ~
Cost e e & % e 2 o

Other Potential Challenges {please specify}

56




APPENDIX A (continued)

Thank you fer completing the survey! This page will further explain the purpose of the research to which you have
contributed. After you are finished viewing this page and have submitted your answers by clicking on the bution at
the bottom of the page, it is recommended you exit or quit your Wab browser to eliminate the possibility that your
responses could be viewsd by hitting the *back” button,

Pleass do not discuss or show the information on this page to any of your colleagues who might complete the
survay o speak with someone alse who might. This is to avoid invalidating the results of the study. | would fike to
remind you that ail the data you jus! provided will be kept in a confidential and anonymous manner and any
identifying information you pmwded will be used only to provide follow-up information about animal-assisted
interventions or results of this study.

Because you have invested time in this study, you may have an inferest in what [ hope to find from your resulis.
The purpose of this study is to assess the curent knowledge of and interest in the incorporation of animalb
assisted interventions info school counsaling. The main objectives are:

« To examing the relationship between prior experience with animals and aftitudes regarding the use of animals in
schoot counseling

« To agsess counselor attitudes towards and knowledge of animalb-assisted interventions

« To determine perceived benefits and chaflenges of animal-assisted interventions

it you have quastions about this survey or would like a copy of the resulls (available May 2009} please email or
cail ma at the number bafow. Thank you again for your interast and participation. Please select one of the
following:

CLICK "DONE" at bottom of page if you have read this information and want to submit your responses to the
survey. _

CLICK "EXIT THIS SURVEY" st top of page if you have read this information and wani io remove your responses
fram the data file.

Researcher: Sara Momow
tniversity of New Hampshire
Department ¢f Education
Morrill Hall

82 Coltege Road

Burham, NH 03824

Phone: 603-801-8358
Email; scy33@unh.edu
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Kreuger, K. A, & Serpeall, J. A. {2006). Animalassistad intetventions in mental health:Defintions and
thegratical foundations. In A. Fine {Ed.), Handhbook on animal-assisted therapy: Theoretical foundations and
guidelines for practice (2nd ed., pp. 21-38). Boston, MA: Eisevier.

Kreuger, K. A., Trachtenberg, 8. W., & Serpall, J. A. (2004). Can animals help humans heal? Animal-
assisted intarventions in adalescent mental haaith. Ratrieved November 10, 2008, from University of
Pennsylvania Center for the Interaction of Animals and Society Web site:
hitp:/www2.vel.upenn.edufresearchycanters/cias/pdfliCIAS AAIL white, papor.pdf
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APPENDIX B

INSTITUTIONAL REVI EW BOARD APPROVAL

Umversny of New Hampshlre

Research Conduct and Comphance Services, Office of Sponsored Research
Service Buildmg, 51 College Road, Durham, NH 03824-3585
Fax: 603-862-3564 -

10-Dec-2008.

_Morrow, Sara .= -
- Education, Morrilf Hall .. -
.219 Washington Street #2
’ Dover, NH 03820

IRB #: 4442
. Study: Animal-Assisted Interventions and School Counseling
: 'Approval Date: 05-Dec-2008 - )

" The Instlb.:tlonal Review Board for the Protection ‘of Human Subjecis in Raeard\ (IRB) has -
reviewed and approved the protocol for your study as Exempt as described in Title 45, Code of
Federal Regulations (CFR), Part 46, Subsection 101(b) Approval is granted to conduct your _
study as described in your pmnoool

Researchers who conduct studls !mmlving human subjects have responsibilities as outiined in
the attached document, Respanslbillow of Directors of Researa’: Studles Inm’v/ng Human

Subjects. (This document is also avallable at hitp://www L)
Please read this document carefully before commendng your work involving human subjects

Upon completion of your study, please complete the endosed Exempt Study Final Report form
and retumn it to this office along with a report of your findings.

I you have questions or ooncems about your study or this approval, please feel free to contact:

me at 603-862-2003 or Julie.simpson@unh.edu. Please refer to-the IRB # above In all
corresponoence related to this study. The IRB wishes you success with your research,

For the IRB,

ugoor

lie F, Simpson
Manager

cc' File :
Hebert, David
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~ APPENDIX C
OPEN RESPONSES - AAI USE

Participahts were asked to choose the statement that best described
| them: “I currently uée AAI ih ‘my practice 'as: a school counselor”, “ am interested |
in using 'AAIvivn my practice.és a school couhselof”, “l am not interested in using ”
“AAlin rhy practice as a School counselor”. Following that question, thero was v

room for-participants to comment. Those responses are shown below:

| Due to allergies we are not allowed to have animals in our building.

| often think how nice it would be if we could have a therapyvdog in our guidanoe depértment! .

| Its an unrealistic idea. School counseling is less "theraoy “than you might think.

: rWe now have some students wnth severe pet allergles SO I'm unable to bring my dog to my
school. .

Would love to, but see barriers in terms of public acceptance and allergy/health issues.
(perceived or actual). , ;

Not really sure how | feel about using anlmal interaction in my practice as a school counselor
-would need to learn more about it. ;

 Many elementary counselors in our district are interested in therapy-animals, but there are
hurdles with district policies — allergies, safety, insurance, etc. We are discussing it, though!

Calypso, a “Paws for reading” golden, comes into our school 2 hours each Week and students

read to her. It's a wonderful experience!

| But | would support the rights of others to do so.

But | would support the rights of others to do so.

| Concerns re: safety, administrative and parental consent

| have always wanted to use animal interaction in my practice as a school counselor, but there

are so many allergies that it is not allowed in my district or my previous district.
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APPENDIX C (continued)

It is my impression that animal interaction may be better placed at the elementary level. | read
recently about a charter school that mandates a student be responsible for a pet, and while that
form of therapy seems most appropriate with very at-risk youth in the high school level, it does
not seem applicable to the general population in a public high school setting

not sure where my district is on permitting a therapy dog in school, but I've heard the reasons
why some counselors are turned down...need liability insurance-and-schools don't want to pay-
and-too many kids with allergies to let animals |nto schools! ' ,

'I have in the past but currently am not using animals.

There are so many children with allergies, pets are not allowed in the school setting. | wouId be
_ |nterested ina private settlng ~

For the safety of all students anrmals are not aIIowed in public schools except as servrce
anlmals

| used rny‘ dog with a youngﬂomana few years ago with some goodr sUccess '

School based counseling has tremendous challenges in that the counselrng visits tend to last
20-30 minutes long. Also, frequently counseling visits get canceled for numerous reasons. (i.e.
snow days, assemblles specrals birthdays, holiday celebrations in the classroom etc.)

_ Equme therapy |s of |nterest to me.

| am not sure how we couId mcorporate thatin a hlLschool Iarge school setting

.Requires support of admrnlstratlon .allergies are an issue.

Yes... though there are people who are truly aIIerglc I m ﬁndrng the drsagree/agree model -
awkward with many of these questions.

| have a trained golden retriever that is certified through Therapy Dog International, Inc that
currently comes once a month to work at my school with students

|_however, getting that to happen could be a problem---Q---’

| have incorporated 2 fake fish who swim in a small bowl via battery power. they look like

-Dorrie and Nemo. The kids LOVE them and interact with them! | would consider a live animal.

Unfortunately we are unable to have animals in our school due to allergies.

however our school wouldn't allow pets on campus

I think animal interaction is beneficial but my current posrtlon does not hold any opportunltres for

anlmal based counsellrlg

School reg restrlct anlmals in school unless a service anlmal

- would need to know more about how it is used in the school environment - | certainly know of
the benefits, but can't imagine having an animal with me all day along with 1200 kids!

60




APPENDIX C (continued)

It _dependé‘upon the feasibility and the specific students. In my former position in an
elementary school, the school nurse (now retired) was adamantly against any animals being in
the school because of potential allergies.

The logistics is the downside

| use a lot of puppets. The puppets are often animalsyand the children love that. They especially
love, "Fluffy the Friendly Feeling Dog" which is a white dog puppet with long arms that can give

hugs.

I currently have a fish in my office and have had a hamster. We have Iooked into having a dog
at school (cannot due to allergies) and | would be interested in other animals.

We are not given énough time during the school day to méet with kids,'nei/er mind with pet
interactions. We are short handed with professional staff as it is. ’

would be concerned about time restraints and liability

| understand the benefits of animals on the human condition but under the current model for
|-schools I do not see where animals would fit in a counseling arena. That being said, | would
love to see a reawakening of the benefits of the outdoors, including farm related practices that
include animal related chores and upkeep. | am opposed to the use of animals for the benefit of
humans without consideration for the best interest of the animal, and the ecosystem as a
whole, however.

It's not practical in school setting..also, since nearly everything in schools is driven by liability

especially student safety and allergy related, | can't imagine schools allowing pets in the

-building. Our school banned dogs, cats, and even visits from SPCA animals recently for these
reasons. | don't agree with this policy, but this is what the school board decided.

I think animals would be a wonderful tool but are not practical for a public school and such a
Iarge caseload of students

I would like to learn more about this - | have reservations about the true benefit of using animals
in a school setting as meetings with students are often brief (15 - 25 minutes) and often take
place outside of the office. | also see 5th graders and | think that they would be ’
distracted/excited by the animal and may not be able to focus on the issue athand.

| am all for the therapeutic use of animals but | have had difficulties doing therapeutic
1-counseling in a school setting.. It is very difficult for a student successfully transition to the
classroom after an emotional session.

Please let me know if you are researching how to propose this to schools. | am very interested
and have trained one AAT dog in the past, so | would LOVE more information!!!

Never really thought about it until now.

Our district pdiicy is to not allow animals (especially'ddgs) in our buildings (with the excep‘tion of
special presentations) because of severe allergies that have emerged in the past.

not sure where district stands
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" APPENDIX C (continued)

1 would if the school | work at encouraged animals but, they do not.

It depends upon the feasibility and the specific students. In my former position in an
elementary school, the school nurse (now retired) was adamantly against any animals being in
the school because of potential aIIergles

The logistics is the downsrde

luse a lot of puppets. The puppets are often animals and the. children love that. They especially
love, "Fluffy the Fnendly Feeling Dog" which is a white dog puppet with long arms that can give

hugs

| I currently have a fish'in my office and have had a hamster. We have looked into having a dog
at school (cannot due to allergies) and | would be interested in other animals

We are not given enough time during the school day to meet W|th kids, never m|nd wrth pet
interactions. We are short handed with professional staff asitis. '

| would be concerned about tlme restraints and I|ab|I|ty

| understand the benefi ts of anlmals on the human condition but under the current model for

‘'schools | do not see where animals would fit in a counseling arena. That being said, | would .
love to see a reawakening of the benefits of the outdoors, including farm related practices that
include animal relatéd chores and upkeep. |-am opposed to the use of animals for the benefit of |
.| humans withouit con5|derat|on for the best rnterest of the animal, and the ecosystem as a
whole, however,

It's not practical in school setting..also, since nearly everything in schools is driven by liability
| especially student safety and allergy related, | can't imagine schools allowing pets in the
building. Our school banned dogs, cats, and even visits from SPCA animals recently for these
reasons. | don't agree with this policy, but this is what the school board decided.

| think animals would be a wonderful tool but are not practical for a pubI|c school and such a
large caseload of students f

1 would like to learn more about this - | have reservations about the true benefit of using animals
in a school setting as meetings with students are often brief (15 - 25 minutes) and often take
place outside of the office. | also see 5th graders and | think that they would be

“ distracted/excited by the animal and may not be able to focus on the issue at hand.
I am all for the therapeutic use of animals but | have had difficulties doing therapeutic
counseling in a school setting. It is very difficult for a student successfully transmon to the
classroom after an emotional session.

Please let me know if you are researching how to propose this to schools. 1 am very interested

and have trained one AAT dog in the past, so | would LOVE more information!!!

Neyer really thought about it until now.

’Our district boticy is. to rtot a”l'lo,w animé'ls (eépeciélly dogs) in our buitdings (with the exception of

special presentations) because of severe allergies that have emerged in the past.

not sure where district stands
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APPENDIX C (continued)

_too many legal issues possible: what if an animal bites a student? Also...allergic reactions

I have used animal interaction in my practice as a school counselor, before my certified therapy
dog (St. Bernard) passed away. My current dog, a Golden Retrlever is still growmg up at
almost 4 and isn't quite ready yet. .

| have a pony that will be doing therapy work, a goat that has been in schools and a cat that

would be perfect as a therapy cat, she just hasn't done it yet.

My public school would probably not allow it, and most of my "counseling” these days is done

‘[ within group settings of 20 students for classroom curriculum.

School has not agreed to it yet.

We have considered usinganimal therapy but have not implemented it.

| have two therapy dogs that come to school 1xIweek They, along with a therapy cat, also
visit an area nursing home. . ,

the challenge is allergies, transportation and cleanliness

It doesn't matter if | would want to their are policies set in almost every public school that
prevent animals from being in schools due to allergies and safety

| have had 2 guinea pigs and the kids just loved them! We have a bird in the school now,
“hamsters and some fish in some of the classrooms. We aiso have Dog Tales on a regular
| basis (kids read to a trained dog to help the kids become more fluent with reading).

Just stakting using dogs to work with students and they have had a dramatic positive affect.

I am also Iodkin‘g into dogs being reading buddies.

I will be retiring this school year

| think it would be very beneficial, but the liability is something | don't think could be overcome.

We have a dog in our school one day per week, although | do not directly use the dog as part of
my practice. The students love the day when the dog is here!

| 'We don't allow pets-on school grounds (but we have had the Audubon visit with some
creatures), but | still find the possibility interesting

| can see it used for mental health therapy, but | can not understand how it would benefit high
school guidance counsellng

It would be pretty tough to have a dog in school due to allergies, etc.... it doesn't really make
sense in this setting -

| Too much liability

|_Potential student aIIergic responses prohibit me from doing this
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APPENDIX C (continued)

I work in a high school where College & Career Readlness are my priorities and it's hard work -
look at the state of our national economy' .

‘Many years ago | was able to bring my dog to school, however, because of aIIergles and
possible law suits, (if someone were to be bitten) animals are no longer allowed in schools. |
do, however, bring my dog to my private therapy practice, most clients express being calmer -

| when he is with-them in a session.

Interested but does not seem likely.

Animals are barred from my school due to potential allergic reaCtiohs and liability.

I'd rather not deal wrth animal needs at school. There are too many other concerns and | couid
not guarantee adequate attention to the animal. Living things are important to the counseling -
process but plants (horticuitural therapy) are a better idea for my situation anyway

It is not likely that pets ‘would be aIIowed in a public schooI burldlng If they were I would Iove
to bring them. ‘ : ,

There are too many Irabmty issues with brmgﬂg animals into the schools

Our school has arule agarnst anlmals for reasons of allergies

Sometlmes this is difficult, given aIIergres and school and district ‘poli’cies.' ‘

Although | personally love animals and know that they can have a very positive affect on
students...| am unsure as to how they could be used in a public school setting due to Irabrlrty
issues.. _

‘This is i_mpo_ssible due to school policies.

| organized an Animal Rescue Club at my elementary school until it was decided thatb‘ecause
|of liability issues, the school should not allow animals in the building anymore.

Cannot use dogs as we have chrldren in our school with allergies to hair which their MD
communicated to us. - .

We are not allowed to have pets in our school due to some students with severe allergies.

This is my first year-l don't even know the attitude towards animals in my school and am just
figuring out my lesson plans! Maybe down the road a couple of years-i see animals as a huge
asset. ,

| am not sure | know where it would be applicable.

There are liability issues and policies disallowing student contact with pets | would consider
useful in therapeutic practice such as cats or dogs. '

Our School Psychologist has a therapy dog in school.
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APPENDIX C (continued)

I only have apprehension about allergies, but think pet therapy is wonderfulll

| 1 don't see this as a feasible choice in a busy school environment.

| would be interested in using animals as part of counseling and | think it can be beneficial, 7

however, | don't believe it is feasible or very realistic in a school setting.

Pets are not allowed at our school for health and safety reasons.

| have used....not so much now.

It is not possible at our school since we have a "no animal at school" policy.

| have never sincerely considered using animals due to certain logistical considerations--could -
‘ be useful with certain types of cases--have witnessed success with its use in nursing homes.

School rules have changed the availability of animals in schools. | have always enjoyed the use
of animals with chlldren

We have a "reading therapy dog" that comes to our school but I have no interest in using-pets
myself. e :

| am interested but our school does not allow animals in the building!

Our Principal brings in his dog, (a yorkiepoo) and it has been great for both kids and staff. She
‘has stayed in guidance a lot and when anyone is crying or having a rough day they hold and
pet her. She is a rare dog- never barks and has non-allergic hair, so she feels like a teddy bear.

" | She has been wonderful for this school. | think there would have to perhaps be some sort of

| approval process to bring in pets, | know my house pets couldn't handle it, they bark too much
and don't stay put .

NA- | am a career counselor and my role is quite different than a school counselor.

I have brought my dog to school and introduced her to students informally but it is my
understanding that doing so formally would be a great deal of red tape and hassle due to
liability desplte the fact that she is a very mild mannered dog.

_working in a public school settlng, pet are not allowed in the school due to allergies.

It might work in.a small school setting if someone already has a strong relationship with a well
trained pet. Among the problems are that some children are uneasy around dogs, some are not
well trained, they do leave hair to which some are allergic and they do require care including
scooping up poop. If a dog is unwell, or frightened, they could react in a way that would be a
danger to children. There are sometimes dogs outside our building at the end of the day. They
are sometimes in impediment to gett|ng the children safely and effi crently to their buses and
cars.

There are a. Iot of barriers to usrngcertaln animals in public school settings.

My greatest concern regardlng the'use of pets at school is that many students/staff are allergic
to animals. This means many would be excluded from activities and some may have trouble
| being in the same school with pets. :
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| - APPENDIX D
OPEN RESPONSES - AAlI BENEFITS
Participants were asked to rank the usefulness of six potential benefits of
VAAI. Following that itern, space was provided fof comments. Those commente , '.

are included below:

_Improve empathy and caring for others,' reduce anger

| don't question the potential benefi ts of animal assisted intervention. My "unsure" answers to
.| #27 have to do with its use in a school counseling environment. Unfortunately, school
*| counseling these days is heavy on administrative tasks and llght on therapy.

self-confidence, caring, understandlng emotlons

: ...student responsibility feeding and taking dog out (with supervision) as needed...

| All of these benefits would be great, but again, | thlnk the aIIergy problem would present itself
qulckly between staff and kids.

student can develop responsibility if glven opportumty to help care for animal

especially compassion and empathy buudlng

Open up dialogue with quiete_r.students who are.not choosing to speak.
Opportunity for a student to learn respect and caring for another being.

| Again... finding these questions/responses awkward

Animals, especially dogs bring a calmness to an enwronment that would not normally be -
present.

having my pet at school allows for eommunieations between students and myself who would |
otherwise not talk. | use the pet as .a reward for some and also a topic of conversation.

| have seen the benefits in the mental health setting

Potentially attract oppositional and withdrawn students.

Brings comfort holding an animal when one is sad, upset or grieving.
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APPENDIX D (continued)

To do this you must have t|me and recourses. As you WI|| find out, both of these thlngs are ata
premlum -

could enable a socially isolated child to have something to draw others to him/her

Educate students in the area of respect for animals

Pets in a school counselor's office can make it a more inviting and relaxed place for many
-students and staff. .

It would make me feel great.

teach children to interact with animals respectfully, and how to appropriately care for them.

Increase test scores

Increase sense of responsibility and ability to care for an animal - to go outside of oneself.

-working through trauma related events in ones life

responsibility; dependability; trust

| These benefits would be possible if it was practical to have a dog_in school

Animals are wond‘erful so are babies - and we don't have either in our high school. Any
creature that's dependent on us makes us feel better about ourselves! - Does it help student
| grades over time? -

Increase sense of responsibility and caring

I think someone likes animals (a lot) and wants to bring them into their workplace and is trying

“to back that desire up with data. Good luck. ‘We bring kids who like animals to the humane
society to job shadow and extend volunteer opportunities to them, which they generally do no
follow up on. Most of our kids have animals, which they love, at home and at their friends
homes.

Teaching responsibility and kindness

Help children and adults with loss and grieving.

At our Alternative School, the social worker there, on occasion would bring in her two dogs.
Naturally, most of the students loved this. However, the administration, has since disallowed

[ allowing pets into any of the school buildings.

This could promote students interacting together who would not otherwise interact with each

other. | can see this a very valuable in my office with individuals or small groups.

At least one of out teachers has had negative experience with dogs and fears them.
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APPENDIX D (continued)

If you-can learn klndness and responsnblllty for an animal, you may translate those skills to
people.

| Work with kids with' aut|4/30/09sm and emotlonal handlcaps ”

respon3|b|I|ty self control, motlvat|on enthusmsm and skill practlce have also improved ]

| | don't believe that a pet belongs in a large high school.

l do believe animal interaction can provide an external focus both mental and emotional, WhICh
can be therapeutically useful ’ :

| .incertain cases, and depending on how the counselor uses |t

There is no questlon in my mind that kids often unload their deepest feellngs to animals. They
unguardedly communlcate both verbally and non-verbally ' .

Care for others as well.

| answered these as if | were using animals at school.

.| 1 have seen dogs brought into our school with whom children read. It is at a time of day when

'| the building is quiet and the children looked forward to the experience. | can see attaching

. somethlng positive (spending time with a nice dog) with an activity the child may find difficult -
‘| a way to sort of desensntlze children to learning to read if ithas been a dlfﬂcult process for '

. them.
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APPENDIX E

OPEN RESPONSES AAl CHALLENGES
Partnmpants were asked to rate the dlfﬁculty of overcomlng six potentlal
challenges of AAl in their work environment. Following that item, space was

provided for comments. Those comments are included below:

Parental support and acceptance

I don't see it as appropriate in a high school setting beceuse we do not provide therapy to our

students, nor do we have the time to incorporate pets as much as | agree with pet therapies.

_This would only create yet another distraction for students. It's difficult enough dealing with cell - | -
phones and ipods. Add animals to the mix, and students would forget why they're in school.
Let's concentrate more on good parenting skills and getting students the clinical therapy they
-might need before having schools become even more responsible for their stress levels. Every
year it seems the schools are taklng on more and more of the parents roles. Keep the pets at
home.

Many scheol districts live in fear of "liability" issues.

...ability to give all students opportunities to visit of work with therapy dog...

scheduling

| Community reaction

I don't really see this working in the school environment, meybe if it were a small animal like a
rabbit, gerbil, etc. A large animal would really excite the general school community and may
| frighten small chlldren

We had a "therapeutic" dog here last year so. | know it would be OK (wuth assistant pr|nC|paI) |
personally would not want to be responsible for the animal however

‘Fears_ from students/staff/parents :

State Laws?

Space

Family and community? Proactive publicity would'help.
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APPENDIX E (continued)

Have the community understand and be knowledgeable about animal therapy. Not sure they
_ would accept the idea.

| Smell, support of community

| my schedule of groups every 30 minutes every afternoon would make it unfeasible

Allergies and legal issues would be the biggest obstacles

The biggest concerns would be allergies and students/staff'who are afraid of animals. The goal
is to make the space inviting and soothing with the animal - not threatening. There would have
to be an alternative setting or some other solutlon for students/staff who are afraid or aIIerglc to

‘| animals.

school board approval...

School board dictates policy and is primarily concerned with liability issues in consultation with
SAU attorney making it impossible to implement any animal presence in the school buudmg or

- |Lon the school grounds

| would have concern for the security of the animal when | am out of my office.
As much as | love the idea of using an animal therapeutically in my school | am having a reaIIy
| hard time understanding how to make this happen. | would love to have a therapy dog -

cIear expectations about how the animal w1II be used in the setting...teachers would worry
.| about it becoming too much of a distraction

Having the right animal to work with

Certain children may have a fear of certain anlmals based on a prior experience or parents’
feelings about pets

1 animal‘training/certif ication; where would the pet come from if | did not have one

We have 50% of our sludent population on free and reduced Iunch -supportlng the phy5|cal
needs of an animal in school would create extra costs

Cost of program and management of program

I'd rather spend my time doing other things that | haven't time for now.

I can see the use of animals as more appropriate at the elementary school counseling level. At
the high school level 1 could possibly see animals used with certain populations in a more
contained environment than that of the chaotic world of high school guidance offices with 6
counselors and a steady stream of students, parents, college reps. etc.

Fear of animals, potential harm to the animal, potential harm to mdnvnduals (scratches, bltes)

Tonletmg issues for the animal and either brlngmg it W|th me to classes (whlch would be a
distraction from my teaching) when | teach whole classes. It would be easier to have-an animal
{ here for a short period of time rather than all day long. :
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APPENDIX E (continued)

With the current economy, cost would be a big concern as would the care and responsibility of
the animal. Legal concerns have also been a prominent problem with our district and thlS would
be of concern as well.

' appropriate match between the animal needs and the environment

Potential parental objections ( probably not likely here at my school though). Parental objection
and potential legal risks appear to be the greatest obstacles in that admmlstratlons tend to be
very sensitive to liability issues and potentlal criticism.

School’ board apprqval.

We don't really have any challenges because she has hair and not fur (so she does not affect
allergies as other dogs do). Our principal is responsible for caring for her (which also takes care
of the cost). Also, she is so small and sweet that itis VERY UNLIKELY that there will ever be
any legal issues. Everyone loves her and it gives her a great place to be (with loving people)
during the day.

Time needed to plan its use.

Who takes care of the animal/vet .bills, clean up, ,etc.?

A bit more info. here. | enjoyed pets as a child. We often had a dog or a cat. For a while we had
a pony. When | was little | enjoyed playing with them and sometimes talked to them. | am at a
stage in my own life when | do not want the responsibility of pets, the time and expense
involved. My last pet damaged things in my home: | am getting my.needs for companionship
from friends and family and enjoy many other

activities-singing, sports, etc. | also feel that in the US, people have gone overboard in the
importance they place on animals. There are excessive amounts of money and resources
devoted to pets. | am bothered by this, especially when | have seen people ignore their own
health, physical and financial ,to provide for a pet. | see children who needs are not met as well
as those of people's dogs. As you can detect from my response, you hit a nerve with this
survey and | am venting my strong opinions that don't seem to be vented very often. On a
positive note, | have also heard of elderly people who are visited by pets and it is reported to
mean a lot to the residents. Pet therapy is just not, at this time, going to be something | am’

interested in. | am more interested in mentoring programs/foster grandparents, etc.

71



	A survey of school counselor attitudes regarding animal-assisted interventions
	Recommended Citation

	ProQuest Dissertations

