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higher perceived social support as well as an increased sense of self-worth and self-esteem. 

However it is often not possible for children to attend specialized schools due to costs and 

availability, and because of that it is important to offer programs such as the therapeutic 

recreational based program the participants of this study attended in order provide a safe, 

positive environment where children can learn and practice social skills, as well as foster 

friendships with their peers in a natural, but guided way, and receive extra sources of social 

support (LaBarbera, 2008; Migerode et al., 2012; Mpofu, 2003; Putnam, 1996).  

Having a strong social support network can increase overall health and well-being and is 

especially important for children and adolescents to allow them to develop socially and 

emotionally. Children with disabilities, specifically with intellectual and developmental 

disabilities, often have difficulties fostering emotional bonds with peers and families and often 

perceive receiving less social support compared to their peers, though they arguably need more 

support. The current study looked at social support as perceived by preadolescents and 

adolescents with IDD and observed within a therapeutic recreation based after school program 

that they participated in. The participants reported relying heavily on parents and peers for social 

support, and identified teachers as sources of instrumental support.  

Though it is important to take into account the child’s perspective this does not always 

provide the full picture. When asked about how teachers help the participants they exclusively 

said that teachers help with classwork, though through observation, and through conversation 

with teachers and program staff the researcher found that teachers, specifically aides and special 

education staff, often provide the participants with emotional support. For example teachers, 

aides and special education staff often help the participants calm down when frustrated, and 

remind them about socially appropriate and inappropriate behaviors.  
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It is important to look at multiple views when working with clients, especially children, 

because by relying on just the child’s, parents’, or teachers’ perspectives we can miss large 

amounts of information. The current study was created to address the fact that children with 

IDDs first hand perspectives are often overlooked in the social support literature and should 

become a focus for research in the future in order to improve our practices involving these 

children. 
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Appendix 

 

Table 1. Frequency of observations during various group activities which were predefined to fit 

into therapeutic goals aligning with the purpose of the after school program. 

 

Table 2. Whether target child was participating in the predefined group activity, not participating, 

or observing others participating. 

 

 



SOCIAL SUPPORT AND CHILDREN WITH IDD  22  2222 
 

 

Table 3. Whether target child was participating in predefined group activity or in other types of 

activities during 1-minute observation period. Free-standing conversation and play/other refer to 

activities not directly related to predefined activity, group discussion refers to a discussion led by 

a program staff about the predefined group activity. 

 

Table 4. Whether support occurred during 1-minute observation period. 

 

Table 5. How often support was offered by the target child, requested by the target child, 

received by the target child without asking, refused by the target child, or in general conversation 
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or some other type of support that did not fit into a previous category. 

 

Table 6. The partner(s) involved when support occurred. 

 

Table 7. Frequency of the types of support that occurred. 


